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ABSTRACT - . , 

The purpose of this guide is to assist Latin and 
English teachers who have some background in Latin to expand the 
English vocabulary and reading skills of pupils through the study of 
Latin roots, prefixes, and suffixes. The lessons are designed also to 
familiarize pupils with aspects of classical culture, specifically 
sports and games, and to, introduce orally some basic Latin. The 
introductory material provides general notes on the teaching of £atin 
in the Philadelphia School District, suggestions for scheduling, and 
staffing the Latin classes, an outline of the organization of each 
lesson r aome general ^ints to the teacher, and an overview, of the 
material, to be tWght in this unit. The guide i'tself contains 23 
lessons .f or oral presentation. Each lesson plan details the 
object ive#'a$d class activities.. The second .part of the guide 
consists of a set ofc pen-and-ink drawings suitable for mounting. 
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FOREWORD 



this guide is intended to assist Latin teachers and' English teachers 
with .background in Latin to expand the English vocabulary and reading skills 
of pupils through the study of Latin roots, prefixes and suffixes. 

Recent research in various parts of the country has shown the signifi- 
cantly, positive effect of the study, of Latin on the vocabulary and reading 
skills- of pupils of all backgrounds an<t abilities. Oyer 65% of Che words 
in- English come from Latin either directly or indirectly, including most 
literary and scientific terminology. Latin roots, prefixes, and suffixes 
provide the key to unlocking the meanings of these words. In addition, the 
inflected nature of the Latin language affords pupils the opportunity to 
acquire a linguistic perspective that is helpful in learning English. ■ 

« This guide also is designed to familiarize pupils with aspects of 
classical culture and its impact^-to introduce orally some basic Latin; 
and to stimulate interest in the study of languages and the Humanities in • 



general. 
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I GENERAL- NOTES ON TEACHING LATIN IN 



INTRODUCTION _ 

THE PHILADELPHIA SCHOOL DISTRICT 



" Th* M3 or goals fcr the "ach^f .Tcre^CurrU. 

' \ To teach pupils to understand..^, read, and .rite Latin within 
' ' an appropriate cultural context. 

2 . To widen the cultural horUons c, f e Sl^St 
• J-rKionfhlptren eWorld and that of the ancient • 

people. 1 

» To fester interest in 'the stud y ^classical and *odem languages 
and the Humanities in general. 

Other goals are: 

To'kd in the oi X^f"^ 

srxrc^--" 1 >° u ° y on utin r 

8 1 ruction. . . f * . 

•* ° ■ j — ^ n»pds of all children — not 

"^-^4 lively dramatic, enthusiastic 

. 3 . Aural-cral.orh .ust he ^sed sines ^ tends ^he^hten^ ^ 
• S3S ^niVanoTe^n, should al.a y s precede read 

ing and writing. m ^ 

a tirartice in the structure 
5tttt « ^.r^u^tical analgia, 

• 5. Extending the English ^^hol* 
relating English word, .to the! tU*> m should bc plv en 

- , * • / , , • g 
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6. Comparing and" contrasting classical culture with our own and 
tracing the influence of the past on the present should b^ 
emphasized. , , 

UTILIZATION OF THE GUIDE 

/ r. 

A. Scheduling - ^ 

This guide may form part of a minicourse or " course-within- a- 
course" on Word Power through Latin. 'The scheduling patterns ^that 
. may be used for such a minicourse or "course-within-a-course" are 
• very flexible; some workable possibilities include: 

one class period (circa 45 minutes) per week for an- entire v 
school year devoted to Word Power through Latin 
\ 

two class periods per week for a semester devoted to Word 
i Power through Latin 

five class periods per week for one or two months devoted 
to. Word Power through Latin* 

a portion of almost every class period (e.g. 20 minutes) 

for an entire school year devoted to Word Power through Latin 

9 - 

The guide may also form part of the basis of a completely ^ 
separate course (ei'ther a major or minor) called Word Power, 
through Latin. * * ' 

' ■ The guide may be used with pupils in grades 7-12 who have 
' not necessarily studied any Latin previously. It may be used with 
pupils of all backgrounds and abilities. 



B. Staffing 

1 



The guide ,may be us«d by a Latin teacher as part of a Latin 
course. 

An English (or Reading or Language Arts) teacher with some ( 
background in Latin could also- utilize the guide. as part of- the 
English course. Conceivably teachers in other fields may find the 
guide. useful. Secondary schdol English teachers who are participants 
in the language Arts through Latin project receive supportive help 
from theDivision'of Foreign Language Education. Secondary School 
English teachers 'who are not already participants in the Language 
Arts through Latin project- and who' wish to use this guide with their 
classes are urged, to join the project. For details contact the^ 
Division of Foreign Language Education. y 
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C. Articulation with Oth er Materials * 

" ; — : ^ v- 

This guide is part of a group of curriculum materials ^ 
designed to build the English vocabulary and reading skills, of 
secondary school pupiis. The guide may be used before or. after 
♦the other components of the gfcoup or completely independently of 
. them. To date the, following materials have appeared: 

Word P«rfgr through Latlji: A Curriculum Resource 

The 'Numbers in Latin 

Star Trek with Latin * 

Greco-Roman Sports and Games 

Latin the Language of Health Sciences s 

A guide on Legal Latin is also being planned. The teacher, 
who uses' this gUide should also be aware of portions of the , 
elementary school Latin curriculum materials which deal f with English 
* : vocabulary developipent. The^e include: 

Look for the Latin Word: A Gamebook on English Derivatives and 
Cognates to Accompany How the Romans Lived and Spoke 

■i ' ' . : 

Latin the key to English Vocabulary: A Gamebook on English . * 
Derivatives and dognates to Accompany Voces de Olympo 

.V *' 

--With adaptations it is possible to use the abo^e listed * 
elementary school materials with secondary school pupils just as 
. parts of the secondary school Word P'ower through Latin materials 
may be adopted to elementary s£hocri> pupils. fi 

P.. Organization of Each Lesson N ' * » 



Each lesson is conceived of as approximately 45 minutes 
of instruction for an average secondary school class. Naturally 
some classes .will^jrequire more time and some less. In general 
thorough mastery of what is covered is preferable Xo simply 
"covering" material witliout mastery. r ^ * 

" f "V 

Each lesson specifies what can be* taught (objectives) and 
how to teach it (activities). In a way the teacher >is provided 
with a step-by-step' recipe for accomplishing the object! ves^of 
each lesson. The teacher at first may wish to follow the "recipe", 
very closely. Later, of course, adaptations in the activities 
(and in the objectives of the lessons) may be made. ;A11 adapta- 
tions, -however,/ should be made within the framewbrk^of the general 
notes on teaching Latin in the Philadelphia School District given 
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at the beginning of this introduction. •' 

Latin utterances (quotations,. dialogues, phrases) appear- 
ing in ,the guide' are to be introduced orally. Teachers should 
* let the pupils hear, these utterances and then have them repeat 
them chorally mid' individually. Reading and writing these utter- 
ances should come only as a third and fourth st^p after under- 
standing and speaking. In other words lei strict four skills or 
audio-lingual or aural-oral-lecto-graphical apprbach is envisioned. 

The* same audio-lingual approach is to be used for the teazl- 
ing of English derivatives and cognates. Hearing and speaking 
* should always precede reading and writing. 
• * • * 

Wordgames which are included in* the guide in general should be 
reproduced so that each pupil receives a copy. Due to shortages in 
paper and breakdown? in duplicating machines in the schools, % 
teachers may prefer to tre^t the copies .of the wordgames as non- 
- consumable items. * 

•The guide ends with a unit review which enables the teacher to 
gauge how well pupils have mastered the content. 

E. General Hints to the Teacher 



The following list of helpful hints for using this guide was 
drawn up as a result of fi&ld testing: \ 

... . J 

Be sure to adhere to the gudio-lingual approach. Present- 
ing the four language skills (listening comprehension, 
speaking, reading, and writing) distinctly and in proper 
order will provide required, rerentry for pupils. It is 
also. a more natural way to acquire knowledge of a first or 
second language. 

2» Be- sure to appeal to as many of the senses of pupils as 

\ possible* A talking teacher Ip not enough no matter 

hQw engaging or interesting. Use visual cues . (where 
•^apprbpriate) , charts, the chalkboard, and other realia. 
Get the pupils physically involved in the learning process 
as much as possible. 

3., Be k enthusiastic about yout subject! 
Your 'enthusiasm will be contagious*. 

. 4 . Get the pupils involved in enrichment projects of various, 
kinds.* Pupils can be ask£d to make posters illustrating' 
etymological relationships -or illustrating quotations and* 
paaverbs introduced in the course of tha urtlt or illustrat- 
ing cultural concepts. 

Give emphasis to the usage of new English derivatives and 
cognates. Get the pupils using the derivatives and cognates. 
• -in sentences. _ 



' 6. Relate what is taught in the Word Power through Latin 

unit r to the rest of the curriculum whenever appropriate. 
Invite pupils to use etymological principles, for .example,. . 
in learning new -vocabulary in any sub jec*t. Encourage them 
to become aware of the impact of the classical heritage in 
' such areas as \art, literature, music; history, ^and science. 

^ 7 . ' Be sure to intersperse choral and individual response in 

your teaching. Pupils need the practice and security that 
choral response and repetition. provide. They also need -to 
be heard individually- so. that t& teacher can assess their - 
efforts and provide "individualia&d help. * 

8« Be sure that .material, placed on and'" copied from the chalk- 
board is accurate. Teachers should supervise carefully ( 
the transcription of «material by pupils. 

p. An Overview of the Material To Be Taught in This Unit 




1. Latin utterances connected "with' Greco-Roman sports and panes f 

2. Information on Greco-Roman sports and games in comparison with , 
modern sports -and -games .' ■; . • • 

3. .The ablative case-some forms and some uses 

It. -English derivatives and cognates connectedwith Latin utterances 
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Lesson 1 ° 
Objectives '. 

1.' To introduce the following Latin utterances orally-: 



\ 



Discus est. 

Qtfid est?' 

Discus est* 

* * 


«*. % / „ 
This is a discus. 
Whatsis this? 
This is a di^pus. 


Discobolus est. 
Quis est? 
Discobolus est. 

Discobolus discum in nfenu habet. 


This is k a discus thrower, 
who is this? 
' This is a discus thrower • 

The discus-thrower hojds the discus 
in his hand. 


Ufci est discus? 


Where is the discus? 


In manu. 


In his hand. 


2; To give pupils an introduction to the. Olympic games 


Activities 


•a 



1. *Ask the pupils what they know about "the modern Olympic games 
. * Explain to the pupils if necessary that: *- > 



a. The games originated in ancient Greece (circa 776 B.C.). 
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b. The games werp oi^iginally part of religious festivals in honor 
of Olympian Zeus* 

The Greeks assumed that what gave pleasure to them also gave * t 
pleasure -to the gods. * , 

c. The ganjes in 'antiquity involved foot races, wrestling, boxirfg, 
javelin throwing and jumping. Sacrifices' to the gods, processions, 
victory banquets and the presentation of pi*Lzes( crowns made from 
olive leaves and< palm- branches) we?e also parts of the games. - 

d. i The, Olympic games ceased in antiquity in the late kth century 

A.D. They were revived in the late 19th century A.D. / » 

e. The modern Olympic games include many sports, not found in tlje- 
ancient games, e.g.*, cycling", >owin'g, skiing, bobiledding, 
swimming,- volleyball and canoeing. * >. ^ * 

f. The ancient games were held at OJympia, a town,in Greece where Zeus 
was supposed to have contended with his .father Cronus for the rule of 
the heavens* Modern Olympic games, on the other haxid,are held in various 
citfes, hut a runner enters the stadium and lights the Olympic Flame with 
a torch that has been carried by relays of runners from Olympia, Greece* 

' . "; ■: . : . . ., * \ ... ? 13 : 



2. 



3. 



It is intexesting'to note that Bill, Bradley, a former New York Knicks 
forward, has advocated that the games be held only at Olympia, Greece. 

g. In ancient times only Greek city states participated in the games; 
' • in modern times many 'nations from al}. parts of the world participate* 
Mention to the pupils that in this Unit ihey are going to learn more; 
about the Olympic Games and the other sports .and games* of ^the Greeks 
and Romans. . ^ C* • 

Show the cue card with the discobolus. Point to the discus and say 
Discus est . Have pupils echo.- Say the questions Quiji est? Elicit the 
answer Discus^ag^ Follow a similar approach for introducing the utterance ' 
Discobolus est . The utterance Discobolus discum in manu hafret may be 
introduced by having someone assume the ptance of a discobolus and hold ' 
a discus-like object, (e.g. , a frisbie, a cardboard discus) in hand alternate 
choral and individual response. Vary the speed oft the Response by using 
such directions as Lentel or/CeleriteJ Vary the volume of the responses by 
losing such directions as Magoa,. voce ! of Siibmissa voce ? 

duplicate the following review questions and have pupils' work on them during 
x the last lp minutes or so of the .period. While pupils are working, on the 
questions tfte teacher's rola should become tutorial. 




The Olympic games originated in ancient 

origin\Llp*p&rt of religious festivals in honor of , 

the Godl. The games in ancient times involved fopt races, wrestling, 1 jumping and 



The games were 
the king of 



Sacrifices were made to the gods and prizes were given to the 
, The- prizes were crowns made from olive leaves and branches *6f 
The Olympic games were revived in the 19th A.D. j 



after centuries'af not being- held. The modern Olympic games include many * 

from -all parts of the world whereas the ancient games were 

limited to the Greek city states. The modern Olympic games also include many 
sports* not found in the ancient games , for example » * 
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Ttie modern games are held all/ over, the world in various cities 
whereas the ancient games were held in Olympia, a town in Greece 

where Zeus was supposed -to have fought with his father 

over the" rule of the heavens ♦ In* the moderrf games a relay of runners 
carries the Olympic Fltae from . , Greece to the^stadium 



where the games are being held* 
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Lesson 2 

e 

Objectives * 

To introduce the following Latin dialogue orally: 



2. To* compare ancient sports with modern sports ^ 

1 0 

3. To review the dialogue introduced in the previous lesson 

« ** , 

Activities 



( 



1* Ask the pupils if they can think of any differences between x s ports 
in antiquity and sports in mo'dern times • The main differences 
that : you are looking for are as follows: 

a* Athletics in ancient tines were cpnnected with religious 

festivals* People 'assumed that whatever gave pleasure to ^ 
them .would also give pleasure to the gdds. Second the large 
crowds which assembled for the festivals provided spectators 
for the games* In modern times there is.no connection between 
sports and religion* ' " s. 



b* 

if 

c* 



U1SCODOXUS UXSCUIy JaCl 0* 


TT^o A A o/v^T^rtl lie 4* V* i*ot-to 4* V* a A A a nnc I 

iiic uxscuDuiiu) onrowo one? uxocus • j 


Hin* /I a crA 4" AA & f\ r\ 1 ne 9 

vsJUXU agl 0 UlSCODOxUS • 


! 

wnao uoes one aj.scouoi.us uo; 


V\A a f> f*!\r\ f\ \ lie A A e f> 1 in 4 a /> t 4* 
JJ1SCODOXU5 UlSCuHl J aCl t . 


* i 

TTn^ a o 1 1 1 e 4* V» i*/\ue 4* V» 0 (4i c Alio 1 

ine uxscoDOxus onrows one discus • j 


discus per aera voxao* 


■ ' 1 

ine uiscus ixies onrougn one air* > 


Ubi volat discus? 


Where does the discus fly? 


* * 
rer aera* * » 


inrougn one air* « j # 


Discus iri terra est* 


/ 1 3 \ 

The discus is on the-^ouri.sL 


Ubi est discus? - . 5 


VThere is the discus? 


In terra* 


Hs — ; ; 1 

Qn the ground. ' 


In Olympiis victor longissime discum 
jacit. 

- " * * 


In the Olympic Games the winner 
throws the discus the farthest* 


-v/ Quis discum longissime jacit.? 


Who thrown the. discus the farthest? 


Victor* % 


The winner* . " 



Ancient athletes competed completely naked* The attitude of 
the ancients toward public nudity was much more -accepting . 
than the attitude of many modern people* 

The program of events in ancient $imes was more restricted than' 
in modern times* In addition to races for horses and- chariots 
there was wrestling, boxing r foot races, Javelin throwing and discus 
throwing* * 



ERIC *» 
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Using the Appropriate cue card teach the dialogue .listed in the 
objectives in the usual manner* Expressions such as per aera < • 

~ in terra and longissime are best dramatized to make the meanings 
dlear (e.g. , throw something per aera , point to something in terra , 

. show something that traveled longissime . ) * 

* Use the appropriate cue card to review the dialogue presented in 
/the previous lesson. Review of Latin, dialogues virtually oft a 
daily basis should be done to insure. mastery. Such review is ' 
not generally indicated specifically in these lesson profiles.' 

Ask pupils to write about the differences between tacient and modern 
sports and to tell which they think they would like to particip&te 
in and why 4 . Collect and correct the papehs- * ' o , 



\ 
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Lesson 3 



Objectives - . . 

1. To introduce the reading'and writing of the following. Latin 
utterances: 



Di$cus est t . 
Discobolus est* 

Discobolus discum in manu habet. 
Discobolus discum jacit. 
Discus per aera volat. 
Discus est in terra. 

In Ol ympiis victo y longisaime discum jacit. 

2. To introduce the following English derivatives ^and cognates 

orally: ' discotheque » discophile , discoid , discography disc* jockey V 
manipulate , manumit > manual, inject , eject , reject , volatile , Volare, 
volant , volplane 

Activitxes * ' \* ' y 



1. Prop the cue cards along the ^halkboard and write the appropriate 
Latin utterance near it. ftead' the utterance aloud. Have the pupils 
read chorally after you (Reoetite p o s t ro e) and with you ( Legite mccum ), 
Have pupils read individually ( Lege , discipule) as you. point .to 

an appropriate utterance. * % 

2. Have pupils copy the Latin utterances ajjd^draw stick figure 
^illustrations where appropriate to illuArate the utterance^. * 



3. 



^ell the students that thejy are going to learn About some English 
words that *come from Latin words they've been studying. Have 
- the students echo the derivatives and cognates chorally and 
individually.* Ask what each derivative or cognate means and 
explain it in terms of its Latin root., Where necessary supply 
information. Avoid. writing the English word on the board until 
•the students have echoed it and become 'comfortable with it. 
Gradually construct the following chart on the chalkboard. , 



ENGLISH WORD 
discotheque 


LATIN ROOT 

discus* "disc or discus" 


MEANING OF ENGLISH WORD . 

a nightclub featuring 
dancing to recorded music 


discophile 

* 


same as above 


a lover of phonograph 
records 


discoid 


same as above 


1 : 

shaped like a disk - - r 


* 

discography^ 


same as above 


a catalog of phonograph 
records 



ENGLISH WORD 


LATIN" ROOT 


MEANING OF ENGLISH WORD %# - 


disc jockey 


r 

discus "disc .or 
discus" 


radio announcer who presents 
* comments on popular phonograph 


manipulate 


manu "hand" 


to operate or control with 
one's hands 


manumit 


same 'as above 


to free a slave 


manual 


same as above 


a ^handbook, by hand 


inject 


jacit throws 


* 

to introduce, throw in 


eject 


same' as above 


tp throw out 


reject 


same as above - 


to refuse to acfcept, to 
throw away 


vq labile 


volat "flies" 
: 1 


evaporating rapidly; flighty, 
tending to violence > 


Vol are 


' same as above 


v 

a Chrysler Corp. Car 


volant 


same as above 


flying or capable of flying. 


volplane 


same "as above 


* * 

to glide toward earth- with 
the engine cut off 



U. Have pupi.ls copy the chart .into their notebooks 

5. If time allows^give the following TRUE or FALSE quiz in written -form or 
orally. g , 

a. There are many lively discotheques in Center City. - 

b. Some plants have discoid leaves. 

c. The radio announcer who introduces records is called- a 4fW^^ey. 

consult a discography tfo locate 



d. In many record stores you may 
a particular record. 



all day are discophiles. 



e. People who listen to records, 
f* Bats are volant manuals. 

g. - Commercial airplanes do xtbt normally-volplane whe^ landing. 

. * v A * • • 

h. Gasoline is volatile. 



i. To reject something is to refuse to accept it. 

, \ • • . \ 

j^T "fee doctor may inject a patient with a needle; 

k. A is ,rare for a pupil to be ejected from this school. 

*' .. ■ ;.. 19. . . ' 



- (8). 
Clay must be carefully manipulated in order'to produce a fine statue. 
A new appliance often comes with an instruction manual. 
Sometimes a Roman citizen would manumit a deserving slave. 
A Volare is a kind of autonu^TileT^ 
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Lesson k / * m 

Objectives 

1* To- introduce the Following L$tin dialogue orally; 



Philippus est. 


This is Philip. - 


Quis .est? / , 


• Who is thi*s? 


Philippus est. 


*This is Philip^ . * 

i 


Arepa^st. 


„iThis is aand. 


Quid est? 


What is* ti\isf •* 


.Arena est. 


This is sand. ■ 


Hie Philippus salit. 


* 

Philip is Jumping here. * , 


Quid accidit in -hoc loco? 


What is happening in this place^ 


In hoc loco Philippus salit. 


• Philip is Jumping here. 


Duo pondera manibus portat^ 


He carries two weights in his hands. 


*qjuicl man id us poxxau i 

m * * 


wnav is ne carrying in ms nanus. 


Duo pondera. ( ^ 


, Two weights. 


Cur pondera portat? N ; 


Why does ^he carry weights? 


Ut longius salire possit. 

c 


' So that he can' Jung) farther. 


Quis victor, est? 


K ; . , ^ 

WHS is the winner,? 
_ L_j ! . 


Qui longissime salit. 


. The oije who Jumps furthest. 
• 



■ '6i 



2. To suraaarize what is known about Jumping an^ Javelin throwing in Greek 
athletics. * 

3. To review 'derivative's and cognates presented in the lesson. 

i« ' : * * . « * 

Activities ' r 

o . ' *:../ s ' 

In" Using -the cue card depicting an athlete jtanpiiig with weight 

in his S&nds ^Qtroduce the above dialogue in the* usual fashion. 

2. Point ou^. that the ancient, Greeks t pr act iced/bhly the iong Jump an ' 
the Olympic Games and ottier competition. '* Facility in the- long 
Jump was cofasidered useful fop traveling Quickly |£ross the 
Greek countryside, cut as it pften^is by small ra^&es and water- 
courses/ 'Pole- vaulting was practiced on th% side rather 
than in formal competition. * v 
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r The details* of the Greek long 3ump^are <stiH a«matter of much * 
controversy. We arfe not sure whether tjie weights we?e thrown 
bacfcwardsv in mid-air or retained by the jumper until he landed* 
Probably he retained .them* * 

• ' * ft v ■ * 

3. • Show the cue .card depicting the athlete throwing the. javelin, 

< Point out that of all »the events, of th£ Olympic Games, the javelin 
throw resembled mostly a war training .exercise', * Soldiers in * 
antiquity usually carried two, javelins. Ifhese were thrown before* 
cojfling c^ose to the eneny, where swords aJfo shields were used. 
In antiquity a.throifg was looped over the fingers^oiT the throwing 
hand, which added to the spe?d.pf %)\e throw- and imparted a spin to 
the javelin. The spin made: the javelin raore^accur^te and steady. 

4. Distribute the following word gamd to> the pupils. < Have them 
work on it silently while you move around the room^assisting • 
individuals". Or have individual pupils come to the front of the' 
room for assistance, . v * p 



WORDGAME »f¥ 1 



/ 



genriis and Margaret p.re practicing using English derivatives and 
cognates v Helpf them out by t inserting tKa vords below in the- proper 
places «# , 



discotheque 
discoi.d 
disc jockey 
dis cography 
discophile 



manij&date * 

manumit 

manual . 

inject 

eject 

reject 



i 



volatile' 
Volare 
volant 
volplane 




22 
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Lesson 5 
Objectives 
1. 



To introduce the reading and writing of the following Latin 
utterances 



Philippus est. c Arena est. 
In hoc loco Philippus salit. 
Duo pondera man^bus portat. « 

[Pondera portat ut longius sallre possit. 
Victor* es.t qui longissime saLlit. 



2. To introduce the following English derivatives and cognates: arena, ♦ 
arenaceous » arenicolous , sally , salient , salience , localism ', 
^locale , loc« cit .» - ponder , ponderosa , ponderous , portmanteau , 

• portfolio , portly . • 

* » 

Activities ; ^ 

1. Prop the appropriate cue card along the chalkboard an$ write 
the appropriate Latin utteraAces near the various parts. R«ad 
each Xatin Utterance aloud. Have pupils^ read, chorally and 
individually. ' <» ' *. • % - * 

2. Have pupils copy the Latin utterances^ and draw stick figure 
illustrations to illustrate the utterances. 

'3. Approach the following chart in the usual fashion; 



4 



ENGLISH WORD 
arena 


LATIN ROOT 
arena "sand" 


MEANING OF ENGLISH WORD 

place where sports or 
activities take place 


arenaceous 


same as above 


sand-like in appearance 


rfreni colour _ 


. same as above- 


growing or living in sand 


sally 


salit "jumps" 


to rush "or leap forth 
suddenly 


salient 


same *as above 


* projecting or standing 
out, striking conspicuous 


salience 


same as above 


conspiciousfie^s 4 


* 

localism 

c 


loco "place" 


■ a custom peculiar to 
one place 


locale. : — ~ 


,*same as above 


a scene *or setting 


loc. ext. 4 


loco* citato "in the 
place cited 110 . ' ^ 


ih the place cited 


pander. „ 


pondera "weights"' 


■ to weigh mentally 


poaderosa * - ' * 


same as "above 


• a tall timber pine tree 


ponderous 

' ": i /" w :^ i : 


same as above * - 

24 • 


# 

having g£eat weight , massive 
-heaiflr 

, « 
< ' - * 
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t 

ENGLISH WORD ' 1 


LATIN ROOT. 


MEANING' OF ENGLISH WORD 


portmanteau 


port at "carries" 


a large leather suitcase 


portfolio 


same as* above * - a 
* • 


'a case" or container fqr 
p&pers o? documents 


portly . * " * 


same as abave # 


fat 



k. Have pupils answer the following questions orally or in .writing: 



a. Why is the surface of Mars sometimes called arenaceous f * 
. /b. 1 What -covered the surface of the arena in the Colosseum? 

c. Why are cacti called arfenacolous plants? % 

d. Is it dangerous to sally into traffic on a busy street? 
\ e. Are salient problems big or* small? 

f. * If a person talked about the salience of a purple^ orange, and jxink 

shirt, what would he ©r -she be talking about? 

g. What does it mean to say 'that soft pretzels are a localism in Philadelphia? 

h. What is the locale of a movie about a big city? 

i. What does the abbreviation loc . cit . mean when it is found in footnotes? 
j. If you spend time pondering your future what would you be doing? 

k. Why is pbnderosa considered goad for construction work? 
< 1. What is a ponderous prc^lem? 
m. What is usually carried in a portfolio? 
n. What is usually carried in a portmanteau? 

o. Is Jackie Gleason portly? _*< ^ " 



Lesson 6 
Objectives 

1. To introduce the following Latin dialogue orally 



Jaculum e$\* ' 
Quid est? . 
Jaculum e'st. 

"Philippus jaculum 'tenet ♦ - 
Quid tenet Philippus? 
Jaculum; 

Philippus jaculum emittit. 
Quid agit Philippus? 
Jaculum emittit. 
Magna cum cura jaculum emittit . 
Quomodo -jaculum emittit? s 
Magna cum cura. 

Victor est qui maxima cum cura * 

emittit. * 

Quis est victor? 

Qui maxima cum cura emittit. & 



1 



This is a javelin. 
What is this? 
This is a javelin.. 
Philip holds a javelin. 
Wh&t \^ ?«ilip holding? 
A javelin. 

Philip hurls Xhe javelin. 
What is Philip doing? 
He is hurling the' javelin. • 
Hfc hurls the javelin with great cai/e. 
How does he hurl the javelin? 
With great care. 
The winner is the one wha hurls it with 
the greatest care. 
Who is the winner? 
The one who hurls it with the 
, greatest care. 



2.. To review derivatives and cognates 'presented in the previous lesson ^ 
Acti vitie s * ' „ 

, 7 

1. Approach the above dialogue in the usual way using the cue card depiiting 
ai* athlete throwing et, javelin. . '* * 

Hand gestures may be used to distinguish magna cum cura from • maxima 

. cum cura - * \ • 

• ' i . - . -< 

2., Duplicate and distribute the following wordgame on derivatives, • ? 



on 
CD 
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WORDGAME* 2 



Wonder Voman is practicing use of our derivatives and cognates. First, she , 

and her friend list them. Help them by inserting the words into^l^ proper 

\M foit person may ' 
^ be olescmbfcdois 4 



&:ERJC 




Lesson 7 

• l o 

Objectives 



1 



1. ITCKintroduce the reading and writing of the following Latin utterances 



Jaculum est. 

Philippus jaculum tenet. 
Philippus jaculum emittit. 
Magna cum cura jaculum emittit * 
Victor est qui maxima cum cura emittit, 



Ho introduce the following English derivatives and cognates: - « 

tenant, tenacious, tenure tenaculum , tenable , : emision> , emit , emissary , 
curator , curative, manicure , sinecure, Cut i cura , maximum , maximize , 
•maxim e 



♦ Activities . 

1. Prop the appropriate cue. card against the chalkboard. Wr^te the 
utterances on the chalkboard. ^Use arrows to indicate to* what part 
of the picture ±he sentence refers . ^ 

2, Approach the following derivative chart in the usual manner 



ENGLISH WORD 



ten'ant 



LATIN ROOT 



tenet "hold" 



MEANING OF. ENGLISH WORD 

Person occupying temporarily 
property , owned by another 



tenacious 



same as above 



holding tightly 



tenure 



same as above 



permanence in a job-. * 



tenaculum 



same as above 



a surgical; tool for holding 



tenable 



same as above 



able, to be held, capable 
of being sustained 



emission 



emittit "hurls" 



act of sending forth 



emit 



same ps above 



to send forth 



emissary 



same as above 



a person sent 



curator 



curat "cares" 



person* in chargfe keeper 



curative 



same as ab6ve 



a remedy; providing a remedy 



manicure 



same as ajbove 



treatment of fingernails* and 
hands ■ " * 
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ENGLISH WORD 


. LATIN R06T 


MEANING OP ENGLISH WORD 








. " > • . 
sinecure 


curat "cares" 


, a. job without responsibilities 


Cuticura 


t 

same above 


Brand name of a soap meaning "care 
* of. skin" 


maximum 


maximus "very great" 


fullest capacity ~ 


j 

maximize 


same .as above 


to increase to the utmost 


maxim • 


same as above 


s general truth 



3^ Duplicate the following crossword puzzl 
work- on it . 

CRUCIGRAMMA 




e on derivatives and have pupils 
„ WORD GAME' 3 



tenaculum 

tenant 

tenacious 

'tenure 

tenable 

emission 

emit , 

emissary 

curator 

curative 

manicure 

sinecure 

Cuticura 

maximum 

maximize 

maxim 



IS* 



TRANS VERSUM * 

1. A surgical tool -for holding 
k. A person who rents 
& % Person; in charge; keeper 
9. ' Holding a right 'to a job 

10. Send forth 

U. Without a care 

12. Fullest capacity 

13. . A person sent 

15t%& To increase to the utmost 



DEORSUM 



1.' 

2. 

3. 

5/ 

7. 

8. 
14. 



folding' tightly 
Cure^ 

Care of the hand 

Able to be held 

Brand name of a soap meaning 

"care of the skiA,"* 
Act of giving off neat, light, 

smell, etc* 

A general truth 



da) 

Lesson 8 
Objectives 



1. To -introduce the following 'Latin dialogue orally; 



^Philippus currit. 


^Philip is running. 


l£uid agit Philippus? 


What is Philip doing?.' 


"Philippus currit. 


Philitf is running. ' 


Philippus est cursor. 


Philip is a runner. 


Quis est Philippus? ' 


% Who is Philip? 


Philippus est 'cursor. 




Philip is a„runner. 


3 
\ 


Philippus celerrime currit. 


! Phi lip* runs very quickly. . * i 


Quomodo Philippus currit? 


. How does Philip run?\ ? 


Celerrime 


to 

\ 


! 

1 — 


Very Quickly 


\ 

t 


J — ' 

j'Philipus cursu, cum aliis 
j contendit. 


t 


I 


Philip-* races with! others.^ 


\ 

i 
i 

r r- - -n r-* 


J Quid a*it Philipuus? 




< 

i— 


What is Philip doing? 


V 


r * ' 

\ Cursu contendit. 




t 

> 

4 — 


He is racing. 




y Quibuscum cursu contendit? 




\ 


With whom is he racing? 


... ._ _J 


i Cum aliis . . 




f 

\ 


* With others.. 




1 Quis vincit? 






* 

Who wins? 




1 • r ' 




i 

i— 


Philix) 




| Philippus 

\ Cur vincit? * 




* 

\ 


Why does h'e wift? 




i Quod celerrime ^currit. 


* 


\ 
\ 


Becaifee he runs fastest. 















2. To present background on racing * 

3. To give pupils practice in' heading an£ writing derivatives 
and cognates presented in previous "lesson 

• ' r . . • * 

Activities * „ * j 

1. Show the pupils the cue card of the athlete running. Explain 
that races were popular among the ancient ^Greeks Therg were 
%\p differences between their races and modern races * * 
/ -a. The Greeks had an abrupt* turn around a post instead of 
a^gradual* bend . 
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0 . * 

At times the Greeks used a starting gate to prevent jtmrping the gun. 
There were four different" types of running races. One was 
the so-called one stade dash.' A sta<Je roughly equalled 200 
yards. This was the most prestigious^prunning event. The Greeks 
felt that this race proved who was'the fastest runner. Fourteen 
or sixteen men in the race would line up across the stadium. 
The starting line would have grooves for the feet so that the 
starter could get an even start. A starting gate - when used* - 
was controlled by the judge who held the. guide wires in back of 
the contestants. The runners headed for a turning pole (kampter) 
which was at t^e far end of the stadium. The runner would turn 
himself around by extending his arm and spinning around the ' * 
turning pole/\ , 

There was also a two stade race and a distance race and a race 4 
in armor. The armor race was slow and drawn out. There wax 
no "marathon" race as such in the ancient games. The Greeks felt 
there was "no need to run over such a distance. The modern marathon 
commemorates, however, the feet of a Greek courier who in U90 B.C. 
ran and climbed his way from the plain of Marathon to announce * Greek 
♦victory over the Persians, The courier ran the entire distance (26 
miles) non-stop. When he arrived at Athens* he gasped out the good 
fcews and then fell oyer dead. We use the word marathon in. English 
to denote any long or seemingly endless contest or race* The English 
poet Robert Browning popularized the story of the Greek courier (who 
he called Pheidippides) . 

Tell the pupils that in all the Olympiads, ancient and modern, the 
lighting, of the torch been the* formal event that marks the start of the 
competition. The Olympic torch is always lit at 'Marathon in Greece., 
The torch is generally carried by a runner to' Athens over the same route 
that the Greek courier (pheidippides) used in U90 B.&. to announce the 
Greek victory. Then the torch is brought 'to the site of the games. 

Recently, Olympic Games were held in Montreal. When the torch was brought 
to Athens its heat was transmitted into laser beams which were reflected 
off a satellite wjiich in turn beamed them to another satellite near 
'Montreal in the form of ( radio waves. The- radio waves were then reconverted 
into laser Slams used to light a torch. From that station, male and 
feAale runners carried the torch the traditional length of 26 miles o 
After one lap around the" track the torch was dipped into a Crazier and 
the Games of Mont real were fomfally started by Queen Elizabeth II. 
The ancient Greeks would have approved this interesting wedding of 
nature, technology, and the human spirit. Incidentally, the\lympic 
Flame was extinguished during a Violent rainfall at Montreal Wd -had 
to b^relit hastily with a match by a Canadian youne man. < \ - 



X 
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IntroduceVfche Latin dialogue for this lesson in the usual fashion using 
the appropriate cue card* 

3* Have pupils answer the following questions either in writing or orally: 

a, , Hov were Greek races different from modern races? £ 

b. Name some of the" different types of races among the Greeks. , 

c, How did the marafchpn get its ,name^ 

d. Do you think that you would enjoy running in a Greek race? Why? 

« 

k. Have the pupils echo each of the following 'derivatives chorally: 
tenant , tenacious , tenure , tenaculum , tenable , emission , emit ,» 
emissary^ curator , curative , manicure , sinecure Cuticura , maximum , 
maximize , maxim • . 

5i Duplicate and distribute the ^following WQrd Games. 

I^ave pupils work at it «in class, He^p individual pupils as necessary. 



9 * v 
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WdRDGAME U 




The unusual* looking fellow is named 
Phenog 'of Wrdesbufg, One of his 
problems ib thatfhe's covered vitF^^ 
derivatives and cognates. See if 
you can help him out by getting the 
derivatives and cdgnates into the 
.-Sentences where they belong. 
Cross each one off Phenog as you 
place it into a sentence. 



1. To make sure that her hands stay beautiful, Diana Ross had a 
at the beauty shop. 



2. Ideos that are impossible and "don't hold water" are said not to be 



3. A teacher's j<|b is certainly ftot a . 

U. High smoke stacks often gray," bad smelling smoke. 



5. The quarterback had a_ 

6. Stop trying to 



.grip oj^the ball. 



your difficulties. 



7. E pluribus unum "is a Latin ^\ \ „ 

*8- The J9f reptiles helped to recapture the boa constrictor. 

9- .The capacity of a tank is the greatest amount* it can hold. 

10. Rest and sunshine have great powers. 

•* « 

11. Mr. JLewandovski was not able to be at the meeting personally so he 
decided to send an 

12. The new landlord Vas more friendly .witji his \ 

13. The ^_of unpleasant fum§s is a threat to our enviroment. " 

1U. After several 'years of very successful teaching Mr! Millet earned 

15 i A surgica^ instrument used for holding is a • , 



; 15. Skin , doctprs Sometimes recommend 



_spap« 
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^ Lesson 9 
Objectives 

* 1. To introduce the' following Latin dialogue orally: 



Athleta est. 


This is a wrestler. 


aQuis est? 


Who is this? 


Athleta est. 


This is a wrestler. 


"^Athleta ponderosus et potens est. 


The wrestler is heavy 6hd powerful. 


"*Qualis athleta est? 


What kind of person is the wrestler? 


Ponderosus et potens. * 


i Heavy and powerful. 


Athleta parvus et agilis est. 


The wrestler is small and quick-moving. 


' §ualxs athleta est. * 


WJiat kind of person is the wrestler. 


"Parvus et agilis. 


Small and quick moving. 


Corpus oleo fulget. 


His body shines with oil. 


Quo corpus fulpet? 


* With what does his bbcty shine? 


1 Oleo. 


With -oil. 


[ Ponderosus parvum rapit. 


The heavy wrestler seizes the small one. 


j. Quis rapit? 


Who seizes? _J 


1 Ponderosus. 


The heavy wrestler. 4 


H^uem rapit ponderous? 


"Whom does the heavy wrestler seize? 




The small one. 


! Parvus ;nagna, voce exclamat^ 
i^'Mehercule!" 


The small wrestler shouts in a loud # ! 
voice "Heaven help me. ,M r '; 


i Quid makna voce exclaraatr? > 


What does he shout out in a loud voice? « 


; ,, Mellercule ,, - 


^Heaven help me!" % > ' . 


1 Ponderosus superat. 


^he Keavy wrestler is the winner. 


i Quis superat? " / 


Who is the winner? 


1 Ponderosus. — 


The heavy wrestler, ; 


; Quern ponderostte superat? 


-Whom does the heavy wrestler heat? , 


• Parvum. 
I 


The, small one,. 



2. To introduce background material on wrestling among the Greeks, 
1&tivities ^ 

1. Introduce the above Latin dialogue in the usual fashion. Expressions 
like ponderos'us, potens > parvus » agilis » fulget, magfta voce and 

. mehercuie lead themselves well to dramatization. Two cue. cards a^e needed 
here: one depitfcing a heavy and a -small man wrestling,; another showing the 
~ .small man shouting Mehercule i . _ * - - . 

2. * Duplicate ami distribute the following description pf ancient wrestling. 

Have pupils read it silently if possible and answer the questions on it. 



1 o 



• (S3>- 

WRESTLING AMONG THE GREEKS AND ROMANS . 



The most popular event in the ancient Olympics among the athletes themselves 
was wrestling. Amateur wrestling also was Very popular. Almost every *Greek 
and Roman city had a palaestra or wrestling school. Friends wrestled in , ancient 
times the way friends today play. tall together: * " 

'' 

The .rulefe of ancient wrestling were simple. The atl&ete who knocked his 
opponent to the gipund three times was the winner. Knocking your opponent down 
consisted of getting his Shoulders to touch the ground. Just as in modern 

. ' r* , . 

wrestling, many kinds of holds and throws were used. -One wrestler would often 
try to grab his opponent's wrists or arms as in. this engraving on an ancient 
statue base in Athens: • .*y . " . 




At other times wrestlers' fought close to one another "as in the picture below:. 



o t 
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All Greek, athletes oiled themselves before exercise to keep diirt* 
out of their skin. Af^er -oiling, wrestlers dusted one another with a special 

dust or powdeVto prevent -their bodies from 4 being slippery. Greek wrestling 

« • t 

f ° 

schools .used largg amounts of olive oil and t)ie special dust. After they finished 
wrestling the athletes took a bath and scrapped off the 'dust, oil, ancL / 
sweat wi£h a scraper or^strigil. In the picture below are two'strigils and on 



o r il 5 container, belonging to an ancient athlete: 




The Greeks did hot divide wrestling events by weight as in modern 
times. * .Big heavy wrestlers had ja^ great advantage over light weights*. One 

famous Greek wrestler had seven pounds of meat, seven pounds of bread, and 

« * 

five quarts pf wine at a typical meal! x 

* • / ■ v - 

At 'Sparta (one of the Greek Cities) women wrestled one another. There 

is a»story about a woman athlete who ate enormous quantities of food * 

in order to improve her skilly The^e are stories °of women and men wrestling 

together* • ** ^ 

Answer the following questions: 

1. What was the most popular event in the Olympics -among the athletes? 

2. What were the rtiles of ancient 'wrestling? ' 

i . / - — , ■ «, - 

3. How did Greek athletes prepare their bodies for wrestling? 

4. What did they -do after finishing wrestling? , 
5* Why; "did Greek wrestlers eat a great 'deal? * 
6* Did women participate in ancient' wrestling? 
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7.' Do you think you would have enjoyed being a wrestler in Greek" and Roman 
* times? Why? • - 



\ 

♦37 
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Lesson 10 

Objectives 4 . 

» * 

1. To introduce the. reading and writing of the following utterances: 



( 



Athleta est. 

Athleta ponderosus et potens est. 

Athleta parvus et agilis est. 

Corpus oleo fulget. 

Ponderosus parvum rapit. 

Parvus magna voce exclamat, "Mehercule!" 

Ponderosus superat. 



2. 



To introduce^ the following English derivatives arid cognates: 
pentathlon , decathlon , potent , potentate , potential , impotent , agile,. 
agility , rapacious , M rapture , raptorial , exclamatory , exclaim , superabundant 
superhuman , supernal , insuperable 



Activities 

1. Approach reading and ^writing of the above utterances in the usual fashion 
using "cue cards and chalkboard. 

2. Approach ^he following derivative chart in the*us,ual fashion: 



ENGLISH WORD 
pentathlon 


LATIN ROOT 

•athleta "wrestler" 
competitor 11 


MEANING OF ENGLISH WORD 
athletic contest of ,5 Events 


decathlon 


athleta "wrestler" 
competitor" 


athletic contest of 10 events 


potent 




potens "powerful" 


powerful 


potentate 


same as above 


* 

monarch, ruler 


potential 




same as above 


capable' of coming into being or actic 


impotent 


same sis above 


powerless, helpless 


agile 




'agilis "svifV 
° "quick" 


- nimble \ active, quick moving- 


agility 




- agilis "swift" 
. . "quick" 


the' ability to move nimbly 


rapacious 1 


L rapit "seizes"' 


grasping greedy - 


rapture 1- 


same as above 


mental delight 


raptorial 1 




same as above 


adapted for seizing prey 


exclamatory 




1 exclamat "exclaims! 


shoutinp 
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ENGLISH *ORD 


LATIN ROOT 


MEANING OP ENGLISH WORD 


ov^l aim 


a Yf*T ATflA.'fc " av/«1 oi tne ** 


to cry out 


s uperao unaanx 


superat "overcomes" 


• • 

over plentiful 


o upern union 


same as above 


more than human 


supcrmu 


same as above 


heavenly, lofty 


insuperable 


same as above 


11T1 r* fWI ft no I'D V» 1 A unVtonf oVkl a 



3. Duplicate the following wordgame and have pupils work on it in class or 
at home. v 




/ 



■4 




Whiskers is crying because of all the loose 
derivatives Junking up his house. Help Jiim 
by inserting the derivatives in the proper 
sentence. Latin roots are given in parentheses 



4& 



l. 

2. 
3. 
U. 
5-. 
6, 
7. 



An athletic contest of 5 events is a 
A team that is unbeatable .is , 



Jathieta) 



An athletic contest of 10 events is a 
n A hundred dollars for that!", I heard my mother^ 



J superat) 
^_ (afthleta) 



(exclamat ) 



Good students are^ very plentiful or 
The wolf is a 



_s in this school (superat) 



Jiunter (rapit) 



\ 



Cats move easily and gracefully: they are described as being very 
. (agilis)" 



8. People feel 



9. 

io : 

11. 

12; 



listen to Jthem (pot ens) 
Every pupil in this. class has great 



when they can f t get their elected officials to 
(potens) 



A dictator who rules a country with absolute power may be called a \v^7tf!Fjfr 
(potens) - , ' ^ ] fri 



Vitamins that are ineffective are said to have lost their 



J potens) 



The Bionic Woman has powers that other people do not possess; in some ways 
she is (superat) 
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-13. Dancing may develop a. person's gracefulness and ( agilis ) 

lU. A visit to McDonald's or a Dairy Queen may create great ( rapit )* 

15. /Claws and fangs have a purpose ( rapit ) 



16. Students at basketball games frequently make 

17. Heavenly beauty may also be called/^ beauty ( superat ) 



statements ( exclamat) 



(29) 



Lesson 11 
Objectives 

1. To introduce the following English derivatives and cognates: corpuscle , 
Corpus Christi , corpus , corps > corpulent , corporeal , oleaginous > oleomargarine s 
refulgent , effulge , rapine , rapt 

2. To introduce the fallowing Latin mottoes: 



Mens sana in corpore sano 
/ t • (Juvenal) ' 


4 A sound mind in a sound body 


Citius, alt i us , fortius 
(Baron Pierre de 
Coubettin) 


Faster, higher, braver 


Palma non sine, pulvere ' 
(ancient maxim)- 


The palm is' not won without dust 



Activities 



1. . Approach the following derivative chart in the usual fashion: 



ENGLISH WORD 



corpuscle 



Corpus Chrisii 



corpus 



corps' 



» LATIN ROOT 



corpus "body" 



same as above 



same as above 



same as above 



MEANING OF ENGLIS H WORD 

dy form 
jtflimal 



a small body forming a distinct 
part of an 



city in Texas; a parish in 
North Philadelphia, 



a collection of writings 



a body of troops for special service 



corpulent 



same as above 



fat » portly - T> 



corporeal 



same as above 



bodily 



oleaginous 



oleo "oil" 



oily, greasy 



oleomargarine 



oleo "oil" 



substitute for butter 



s refulgent. 



fulget "shines" 



Shining 



effulge 



game as' above 



to shine 



rapine 



rapit "seizes" 



* plundering, robbery* 



rapt 



same as above 



intent, snatched away bodily- 
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Tell the pupils that the Greco-Romah ideal was a sound mind in a sound 
body. The ancient people believed in a strong connection between 
mental health and bodily health. ''Their ideal was summarized in the j^*£^ 
famous maxim of the Latin poet Juvenal, viz.., Mens sana in corpore s-ano . 
Have pupils .echo the motto several times Ask them whether they think • 
it is true and why.- Ask them if they like the motto and why,. 
Point out that a Frenchman named' Baron Pierre de Coubertin in 1896 
decided to revive the Olympic Games. The games we^e eliminated by decree 
of the Roman Emperor Theodosius in 393 A.'D. Have the pupils echo- the 
names of de Coubertin ahd Theodosius several times. Then write the 
terms on the board. Mention that de Coubertin coined the Latin motto 
for the modern Olympics Citius, altius, fortius ("faster, higher, braver"). 

Have pupils echo the motto several times? Ask them if they' think it is 

* 1 • * / ' 

an appropriate motto for the Olympic*. Ask them if they think it' is an t 

*~" * « 

appropriate motto for life. , * 

Ask pupils if they've ever seen a palm tree. Explain that a palm 

branch was given to victorious athletes. An ancient proverb said that 

the palto' or- prize is not von without dust* i.e. , without effort. The 

motto is Raima non sine pulvere . Have the pupils echo several- ti.mes. . 

Ask them to apply the motto to t&eir own lives. , v> 

Have pupils sing thet mottoes to the tune of ' Pi Probos Mores or Integer 

Vitae or any tune suited to Sapphic Strophe,. Or -have them chanted like a cheer 



Mens sana ^ir^corpbre sano. 
Mens' sana? in corpore sano > 4 
? > Git.ius', altius, fortius ! ( Palma 
non sine pulvere. » 



42 



• * * Introduce the song with the Latin direction Cant emus Carmen " Mens gana 
in corpore sano" . * \ 
Teachers who are unf amilijLT with "the tune of Integer Vitae will find the 
music- in the. School District's MUSES OF THE GRECO-ROMAN CULTURES: A 
• CURRICULUM RESOURCE ON- MUSIC IN CLASSICAL ANTIQUITY. P. 11 0 ■ *■ 

6. Write the mottoes on the hoard. Have pupils copy them and illustrate 
them with stick figures or cut outs from magazine. The possibilities 
for* illustration are virtually endless, e.g., a political figure making 
' a victory speech to: illustrate Palma . non i sine pulvefre , a JetpIaSe to 
gi< illustrate Citius , etc, ^computer to fllustrate Mens sana , etc. Attractive 
illustrations may be displayed around the classroom 



Lesson 12. * ... * - 

Objectives ~ 

1. To^review the* Latin mottoes presented in the previous lesson < 

2. To* introduce the following English derivatives* from* the cognat&s from 
the mottoes: mental, demented, dementia praecox , mentation , sanitary , 
sanity , sanitarium , palmary ,' palmate , palmistry , palmetto , pulverise , 

' pulverulent; altimeter , altitude , alto '* 

3. To^ introduce background in'fQrmation on boxing 

To introduce the following derivatives of PUGIL: pugilism , pugilist 
Activities * , 

1. Begin the class ^y spying" Cant emus Carmen " Mens sana in corpore sano" . 
Use this song daily for a while in order to facilitate pupil mastery. 

It will provide a change of pace and punctuate different segments of a lesson, 

2. Approach the following derivative chart in the. ifeual fashion: - 



ENGLISH WORD 1 


LATIN ROOT ' 


MEANING OF ENGLISH WORD'* 


mental 


mens "mind" 


of the mind . * 


demented 


same as above 


crazy 


^dementia praecox * 


- 'same as above 

* 


schizophrenia, a mental 
disorder 


irient at ion 


same as above 


•action or state of mind 


sanit&iy » 


sana "sound 11 ' 

*> 

• 


free from unhealthy * # ^ 
conditions* 


sanity * *• 


- same as above 


beinK in Rood mental, health 


« 

•sanitarium 1 ' . 


• same *asTaWve 


health resort 


«** 

palmary 




worthy of the palm, 
outstanding, superior 4* 


palmate 


.i Same as above 


palm shape y 


palmistry 


# 

. same as above 


fortune telling from the 
lines in the hands 


— ^ — i 
palmetto 


-same as above - 

* * * 


a type of small tropical 
palm tree 


pulverize • - 


— r ^ 1 

.pulvere "dust" J 


• s 

to reduce to dust 
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ENGLISH WORD 
pulverulent 


. LATIN BOOT 
pulvere "dust" 


MEANING OF ENGLISH WORD 
powdery; of dust 


altitude 


altius "higher" 


height above sea level or 
the earth's surface 


altimeter « 


same as above' 


device for determining 
* elevation 


alto 


same as above 


a low. female singing voice, 
originally a high male singing 
voice 



3. Tell»the pupils that they are going to learn about boxing in antiquity. 
The Latin word for boxer is pugil „ Have pupils echo the word. Point 
out that we' have an English word "pugilist" that means "boxer" 
and "pugilism" that means "boxing". 

Duplicate and distribute the following reading material on boxing. 
. Have pupils answer the questions. 



* . 

..V 



-BOXING IN ANCIENT TIMES . 

Greek and Roman boxing was similar to our own in many respects. 
There was no classification by weight however* A bout was not divided * i 
into rounds but yent on until one boxer held up- a hand to admit defeat. 

The boxers did wear gloves . .We do not know for sure what types of 
blows were allowed and what types were not allowed* "Dancing around 
the ring was a favorite way to exhaust an opponent* 

, The picture l>elow / shows a statue of a boxer resting between bouts. 
His gloves were somewhat different from modern boxing gloves. 

y%Zc%s tl \ Shadow boxing was *a favorite method 

Jnh{ftJk^%f of training. In practice bouts ear 

/ '\ guards protected the ears of the 

boxers. Punch talis filled with 
flour or sand were used in training. 
The Latin word for boxer is PUGIL. 
This word gives us the English 
words pugilist which means "boxer" 
and pugilism which means the art of 
boxing. Thus *we call Muhammad All 
a pugilist and say that he is skilled 
in gugi,lism n 

Answer the following questi 

\^^f\. How was ancient boxing different from our own? 

2. What were the training practices of, the ancient boxers like? \^ 
3» Use the derivatives of thei Latin word PUGIL in sentences. 
1*. Do you think you would have enjoyed being a boxer in ancient times? 
Why? 
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Lesson 13 
Objectives 

1. To 'introduce reading add writing of derivatives and cognates introduced in 

the previous, lessons 
2 V - To review Latin xitte^arices presented thus far in this unit 
Activities < * ' ? 

1. Duplicate t and* distribute the t following word game- 
Have pupils work on it in class while you help them individually. > \ 

2. Duplicate and distribute the Fabella. Have pixpilfc read it silently and' respond 

* y *, ■ 

to the questions in writing. Collect and correct the, answers. 
Have pupils read the Fabella aloud -and ansyer €he que^ti^a6 v orallyi ^ r 

If the questions are answered in writing you may xant to announce a contest* * 
Set up. two or more teams and see which team does the best .work. 



WORDGAME 6 \. 







Diana, the-mighty huntress goddess 
has shot some , derivative arrows through 
the sky'. Help each arrow to land on 
target by inserting the derivative in 
•the proper sentence. Latin -roots are 
given in parentheses to help you. & % 
1. The surface of the moon is dusty 

or (PULVERE) 

2< 



The 



U^S^ftarine 



recruits 




5. tfudolph the Red Nosed Reindeer has 



women and men (CORPUS) 

3. People with a split personality 

are said to Have^ JMEHS) . , 

k. The pilot told the passengers that 

the plane was gaining , (ALTIUS) 

antlers (PALMA) < ' 



(CORPUS) 



^ 6. A fat person may be politely described as 

**7. A substitute for butter ^is (OLEO)' 

8. "A 6ity in Texas with a Latin name, that means "The Body . of Christ^ 1 is 

. * (CORPUS) k 

« . * 

(MENS) 



9. v A insane person may be called_ 



°(OLEO) 



t 



10. A person who is sneaky and "oily" may be calle d 
- '11. There, are machines to s ugar or brealt it down into fine powder 



(PULVERE) , 7* 

12. Cqoic book collectors sometimes own the entire set or 
' comics (CORPUS) 



of Batman 



13* P6€t»i sometimes speak of the 

lk. fortunetellers sometimes use^ 



-15* The Supremes are an outstanding or » 



_ splendor of the sun (PULGET) 

to predict fche -future (PALMA) 

r ack group (PALMA} 
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16, Psychiatrists are interested in your or state of mind(MENS) 

17, There are lots of trees in tropical countries like Zaire* and 

Uganda(PALMA) • ^ 

18, People may rest in a (SANA) / * 

•19« McDonald's and' Gin6 f s must maintain conditions in their ^ 

restaurants ( SANA) 

20* Students give ^attention to their *Latin teachers (RAPIT) , 

21. Taking another's property by force or is against the law( RAPIT) 



22, A low female singing voice is caljed- (ALTIUS) 



23. An airplane x is equipped with an^ to measure its height' above 

the ground( ALTIUS) > . - 

2h. The Greeks believed strongly in goo d Jiealth as well as in good 

physical health(MENS) ~~ 7 , «# 

25* Muhaanod AUisa (PUGIL) 

26/ _ I can be a rough sport(PUGIL) 

27? A little red or white cell that ig^ found in human blood is called a 

^ (CORPUS) * . 

28* Happy people glow with happines's ( FULQET ) ' 

29* Bodily o r . h ealth is v important for students (CORPUS) 

30, People- with good attitudes 'about life usually haviS no trouble 4 maintaining 
their; (SANA) /' 1 \ 



FABELLA 1 
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Phiil^jous. est. 
phili^us est discobolus. 

piscobolus cliscum in 
manti hdbet. 





In Olympus 

longteSihne disc'unv 

jpiciKPMi/rjbjbui. 



V 




PiscolooTus discum 
jdcit. **■ 
Discus aerd 
voldt." 



I; • * 

m 

iERIC 



3Z3I 




Phtlifldus. jdculum tenet. 



Md4n#:cuiri curd; 
jdculum emi+fit- Victor 
est qui maxima cum 
cufa' jdculum «mtfti:h 




ill jojous HI 
otrertd est. 

Hie Phi/i>Jbus sdlit. 
Duopohderd -* 
man i feus portdt ut 

ius Sd litre , 
poss'u. 




Alexandria - 
disc urn jdci^f". 




rtlexcmdria duo 
(sphderd poH'tft* 
Qui JohgiSSime 
soil it v/cfor est. 



3ZJJX 




Thilippus esi cursor eT cefer rime. 
curHt. Philfbbus cum . ccliis cursu 
cohtertcjif . VniUpjous vinc\i' quod 

ce\eiriritr\e curtA . fibili>|pus 

es| victor*. 




ftid>|ous dthfetd est Rmderosws; 1 et / 
jbofens est Corjoas d?(eo fu/qe+.Klon 
es-j |ocu-vus . Mon estdcjiiis. 
Philijsjous'jbonderosus parvum 

rdjbi t . Parvus tnaqna voce. 
exc\&maT < Philipjous j?ohderosus 



V/ncjt. 



{ERIC 



Whisker jus es"t. Won es"K 
di'scobblus. -Jdcu/um non 
ehniffif.WAislcej-iws 5dii-f 

e+ celerhi'me currif. 
VMi'skeHus est parvus ei 
c*gi4j"s , hor\ ponderosus e+ 
potens . Vicior h on es-f i n 
O l y m 0 i i 3 . 



RESPONDE LATIN E : 

1". Ubi habet Philippus disoum? 

2. In pictura IV (quarta) ubi 
est discus? 

3. In quo victor longissime 
discum jacit? * 

4. In pictura V ubi est Philippus? 

5. . Quonodo jaculum Philippus 

enittit? 

6. Quomodo jaculum victor t 
eaittit? 

7s Qu£buscum Philippus cursu • 
contendit? 

* 8« Quo corpus fulg/et in pictura IX? 

9. Quomodo excl^mat parvus? 

V * 0 

10s Ubi Whiskeriua victo? non 
est? 



( 
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Lesson lU 



.Objectives 

To introduce the 1jerm ablative case and to indicate. that the ablative is used with 
some preposititns 



Activities 



'1. Have pupils echo each of the following alterances as you demonstrate with a model 
"discus" (e.g. , Frisby, cardboard discus) 



Discus est in mens a 9 
Discus est in fenestra 
Discus est in -tabula 

Discus est in sella • _ y . 

Discus est in horto (Draw a "garden" if necessary on the chalkboard or use 

classroom plants) 

Discus est in angulo . y s ■ 

Discus est in circo (Use a picture of the Circus Maximus for this) 
Discus est in cbrpore (Use a pupil* s body for this). 
Discus est in pulvere (Tell pupils to pretend that the floor is dust) 
Discus est in manu - 1 

Discus est in manibus 



2. Invite a boy and girl to serve as a model to illustrate the following phrases 
as pupils echo* 



Puer cum puella dst* 
Puer sine puella est* 

puella dtim puerp est. > 

j 

Puella sine pue.ro est. 
Puer cum sella est." 
Puer sine sella est, 
Puellp. cum disco 'est. . 
Puella sine di*gco*'est. ~ 



0»D 



Write tilie above utterances on the board. PoijtfTout that each phrase contains a 
preposition, ( praepositio ) If pupils do not/know what a preposition is tell them 
and point out an example in English. Points out that many prepositions in .Latin are 
followed by a special form called the ablative case or casus ablativus . Have 
pupils echo the following terms: 

preposition ' * 
ablaHive Gase 
praepositio 

casus ablativus ' * 

A 

Have pxxpil^copy the Latin utterances given above in Activities 1 and 2 
tod* underline each preposition once and each ablative' case form twice. 

Have pupils illustrate each utterance .with stick figures. An X may be 
used to indicate sine ; U may be used to indicate cum. 



i 1 
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Lesson 13 



Objectives 



1. lb introduce the following Latin dialogue orally : 



Circus Maximus est. 


'This is the* Circus Maximus. y 

- — : '- 1- 


Quid est^^<^ - 


What .is this? , - * 


Circus Maximus 'est. 


This" is the Circus Maximus. 


_ ^ 

Romani in Circd Maximo-' curs um 
spectant. 


The Romans watch the race in trie 'Circus' ' ] 
Maximus. * ^ - - 1 


Qui d acrunt Romani ? 


. „ . _ : 1 

What axe the Romans doing? , I 

•— -+4 


Romani spectant. < 


Thd RoraanS watch. f 

* 


Ttfbae sonant. 


The horns sound. 


Quae sonant? 


What sounds? . M , 


Tubae ^ 


The horns . • , " ~ * 


Equi sunt., 


These are horses. ' » 

V 



Qui sunt? 



Equi 



Currus est. 



Quid est ? 



Currus e#t» 



Auriga est. 



; Quis est? 



Auriga est. 



j'Squi cum aur±gis intrant. 

I - 

1 Qui intrant % 



Equi' 



Quibuscjupi i ntrant equi? 



What are these? 



Horses 



This is -a ch&si/ot. 



Wlfat i's'it? 



It. is a, chariot. 



This is a chariot -driver. 
#ho is ,'tl*is? ... 



This is a chariot driver. 



The horses enter with the chariat driver. 



Who are entering? 



The hors«s. 



K'" 



Cua^^S^TKij , 



With jjjhoih ar$ t&e hoifees entering? 
| With the charicfc driyers. 



1£~ 
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2* To introduce background on the Circus Waximus^ i 

* * 
Activities * 

a 

1. 'Approach the Latin dialogue in the usual way. Visual cues showing the 
Circus Maximus and showing horns being sounded and 'chariots with horses ,- 
and charioteers entering will be needed. 1 • 

2. Duplicate ^and distribute the following reading material on Roman 
Chariot Racirig. Have pupils "read it and respond to the questions. 

ROMAN CHARIOT RACING' ' 

The Romans enjoyed chariot-racing ver^much. Most Roman cities had 

a large Circus where the races were held. The Latin word Circus means "ring" 

and it is used to refer to *a ra.ce course for -chariot-racing. In English 

we use the word "circus" to refer to many types of entertainment. 

Usually the Roman Circus ^had a track around 'which the chariots raced. 

Spectators sat on the sides as the picture below shows. The spina or 

"backbone" was the structure in the 

m 

.center. Charioteers competed U, 6, 8, or 
12 at a time under different colors. 
>Each charioteer wore his own color. At 
'*H*L first these were red and white. Later 
green and blue were added and then 
purple and gQld. There were 7 laps 
to each race and movable figures of 
eggs and dolphins were used to count the i 
laps. 

-The* races attracted crowds of fans "Just as modern hockey games or 

• * * . * fc 

football games.* Facts about the number of wins , the names of the charioteers, 
their' colors, and the way they raced were well-known by' the *fan$. 

The race was started when the chief official fet the race dropped a 
napkin as in^the picturer belowl This practice started whep Nero was eating 
lunch one day and the crowds at the circus grew restless because he was 
taking so long to 'finish, eating. When he realized this, he threw his napkin 
out of .the window of the dining room of the imperial box as *a sign to the crowds 




IV-' 



IER1C 



ft • 




\ • 

that he had finished and the 
races could get started. 



Below is a picture of a circus scene on a mosaic in Northern Africa. v . 

- v 

Note that the^Shariots seem to be running the wrong way! 

The circus at Rome itself was - ^ 
called the Circus Maximus . This 
Latin phrase means "the largest - 
racecource." The Romans laid out 
the Circus Maximus in the .6th^^^ 
century B.C. an4 did not abandon it 
till the 6th century. A.D. . 




■ & 
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.They rebuilt and enlarged it several times. In the time of Julius Caesar it 
seated about 150,000 persons. By the time of the Emperor Constantine it seated 
300,000 people. . 
Answer the following questions: , • : 

1. What do the Latin terms Circus an< Tcircus Maximus mean? 

2. Describe a race in a. typical R(Jman Circus. • * 

3. If you could be present at a Roman Circus would you rather ' be V^spectator , 
a charioteer, a. horse, or the chief official who started the race? Why? . ^ 

k. How was the race started? Why? t * 

5. Did the anciexft people react to^ races the way modern people do the 
sports?. E^fain your answer. . *. 

U • ] ' 

6. For how mapy centuries was the Circus Maximus in use? 

* • ** * * * * 

T. What was the seating capacity of the Circus Maximus? 
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Lesson 16 < ., 

Objectives 0 

1. To introduce the following Latin dialogue orally: 



Egui currere iacipiunt. 


The horses begin to run. 


Quid agunt equi? 


What are the horses doing? 


Equi currere incipiunt. 


The 'horses begita to run. 


Maxima voce populi exclamant, "Volatei 11 


The peoplelrrjr out in. a very* loud* 
voice , r ly • 


^UUiUwUU UUp LIJ.^ C X CUUCUi w ( 


now ao one people cry out $ 




i In a very loud voice 


r * * 

ityLLXU CAUlcUIlcUi u pupuXX S 


What do the people cry out? 


i * « 

|» Vol At ^ 1 M 


II -m | II 

Fly* ^ 1 


i«iuiu agunu popuj.1 ; 


wnat do the people do?* J 


•Vy 1 omflfff 


t 

iney cry out . * , 


o 

!i/ali Oman + AAfi^an ^imf 


• •! 

They compete violently. j 


1 : : — : — ~^ 


1 

Matt A s\ t*!^ a^^ aamma^ a9 

now uo &ney compete $ 


I 

Vehementer. 


( ; 

* Violently* 0 « 


« • 

Celerrimus currus vincit. 


The swiftest chariot wins. j 


Quid vincit? 


What wins? 


Celerrimus currus. ' 


The swiftest chariot* * 5 



2* To review -background information on< Roman chariot racing 

3. 'To introduce the following' English derivatives and cognates: 

circular , circuitous , circinate, equine , equi set urn , equerry , equestrian , recur 
curriculum , incipient, inception , inceptive , populous , depopulate vehemently , 
vehemence , contend , contention , nolo contendere 

Activities 

1. Introduce the new Latin dialogue in the usual fashion using the visual cue 
-with the horses and charioteers* Terms such as currere , exclamant , Volate! 
Vehement er , maxima, voce , and celerrimus lend* themselves well to dramatization. 

Most pupils will enjoy seeing the teacher begin to' run a little (currere 

****** , 
* incipiunt j . ^Most pupils will ertjoy shouting Vol ate I The volume and tone * 

pf voice will suggest the meanings of ' yehementer , maxima voce , and exclamant , 



%6) 
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Cele'rrimus currus may be pronounced rapidly to suggest speed, 

2. Show the- overlay of the Circus Maximus from the Encyclopedia Britannica's 
HISTORICAL RECONSTRUCTIONS OF ROME^if possible. 

piscuss it in terms of the suggestions on the back of the overlay. 

3. Approach the following derivative chart in the usual fashion: 



ENGLISH WORD 



LATIN ROOT 



MEANING OF ENGLISH WORD 



/ 



circular 


circus "race course" 


round / 


circuitous 


same as" above . 


round about . r 


circinate 


same as above 


ring shaped / 


equine 


equi "horses 11 


* / 

horse-like, of a horse / 


equisetum 


sajne as above 


horsetail plant 


equerry 


same as above 


person in* charge of horses 


equestrian 


same as above 


riding on horseback 


recur 


"currus "chariot" 


return, occur again 


curriculum 


same as above 


course of study 


incipient 


incipiunt "begin"- - 


beginning 


inception 


same hs above 


beginning 


inceptive 


same as above 


beginning, initial 


populdus ^ 


" - populi "people" 


with lots of people 


depopulate 


same as above 


• 

to strip of people 


vehemently 


vehementer "violently^!/ strongly 


vehemence 


J 

f * same as above 


strength, forcefulness 


> * 

contend 


f 1 — - 

■ 

contendunt "compete 1 


' compete 


contention 


same as above , 


dispute, controversy 


nolo contendere 


same as above 


no contest-legal term 
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Lesson 17 * 

Objectives • ; 

1* To introduce background on the. Colosseum 

2# To introduce the following Latin song about the Colosseum 



iuamdiu stabit Colosseum stabit et* Roman; 

* 

juando cadet Colosseum cadet et Roma; 

luando cadet Soma* cadet et mundus 


As long as the Colosseum 
will stand, Rome s also will 
atfcnd. When the Colosseum 
will fall, Rome also will - 
fall. When Rome wil^ fall, 
the world ^also Vill fall 
(Venerable Bede) ' 





3* To review derivatives and -cognates presented in the previous- lesson* 

Activities * 

1. Show the • overlay 6f the Colosseum -from the Encyclopaedia Britannica*s 

HISTORICAL RECONSTRUCTIONS OF ROME, Follow suggestions on tbe reverse 
_ . side of the -overlay*. Elicit information from pupils as much as possible, 

2* Tell the pupils that ^h&y^ are going to" learn a song about the Colosseum* 
The song sets to music the words of Venerable Bede, an historical writer of 
th& 7th century A*D. ^Venerable Bede's words were translated into English 
thus by Lord Byron, the famous English poet: 
While stands the Colisseum^ome shall- stand: 

« 

When falls the Colisseum, Rome shall fall; 

t 

And when Rome falls-the world 



The Latin' text may be sung basically on one note with a rise on the next 
to the last syllable of each line thus: 



Qiiam di-u sta-bit Co-los-se-um sta-bit et Ro-ma ' 
* Sing the song and have pupils repeat line by line. 
3* Delicate and distribute the following Word Game* Have pupils work 'through 
this -while you help individuals*,- \ 



WORDGAME 7 



Maria is the manager of a lampshade^ factoiy. # By mistake someone put some 
derivatives on some of the shades* Help Maria QU t by putting each derivative 
in its proper sentence.^ *Latin roots are in parenthesis to help you* 




1. Students who take 



2. Some plants have ring-shaped~or 

3. Spiro Agnew pleaded 



routes to school are sometimes late( CIRCUS) 

leaves (CIRCUS) 

or "no contest" in court (CONTS^DUNT) 



k. People try to avoid disputes or_ 
5. Almost all coins have a 



( CONTENDUNT) 



_shape( CIRCUS) 



6. Since a zebra ressembles a horse it may be described as 

>7. People argue sometimes tfith great ( VEHEMENTER) 

8* A horsetail plant is called (EQUI)* 



(EQUI) 



9. 'The politician pounded the table_ 



(VEHEMENTER) 



10. . A stable usually has a person in charge of horses called an 

11. American bombing helped to Vietnam(POPULl) 

f 

12.. Fairmount Park has many ( statues (EQUI) 

13. Acne can ; after jL.tHias cleared up(CURRUS) 

Ik. The book that tells your Latin teacher what to teach is called 

(CURRUS) 



(EQUI) 



15. Philadelphia is a very_ 



_city(POPULl) 



16. A building that has just begun to be built may be said to be in its 
• stage(INCIPlUNT) gQ 



(fe) : • " ' ' 

1?. An : disease is one that was just started(lNCIPIUNT)' 

18. The beginning of a project may be called its (INCIPIUNT), 



Lesson 18 ' 

y 

Objectives 

1. Tb- review the Quamdiu stabit song introduced in the previous unit 

2. To introduce the following Latin dialogue* 



Colosseum est. r 



This is the Colosse^um. 



Quid est? 



What is it? 



Colosseum est. 



This is the Colosseum, 



Populi gladiatores spectant. 



Tfte people watch the gladiators \ 



Quid spectant populi? 



What do the people watch? 



Gladiatores . 



The gladiators. - 



Gladiatores gladio et gcuto pugnant* 



The gladiators fight with sword 
and shield. 



Quo pugnant gladiatores? 



With what do the gladiators -fight? 



Gladio etscuto. 



With sword and shield. 



Bestias gladiatores pugnanfr. 



The gladiators fight animals/* 



Quid gladiatores pugnant? 



What do the gladiators fight? 



Bestias. 



Animals. 



Populi plaudunt. 



The people applaud. 



Quid agunt" populi? 



What do the people do? 



Populi* plaudunt ♦ 



The people applaud. 



3«" To introduce the following English derivatives and cognates; static , 
homeostasis , cascade , cadence , mundane , ultra mundane , gladiolus , 
gladiate , scutate , Aquas cut urn , escutcheon , bestial , bestialize , 
* pugnacious ,- impugn , applause , plausible , plaudit 

Activities 



1. Begin class by saying i Cantemus carmen "Quamdiu stabit" . Use the directions 
Submissa voce ! and Magna voce . 1 to vary the volume. Have the pupils sing 
the song several, times. E&e the song daily for the next few weeks as a 
change in activities. ■ 

2. Introduce the new Latin dialogue in the usual fashion needed to teach 
the dialogue is the visual cue showing gladiators fighting animals with 
sword and shield and people applauding. Paper swords and shields, paper 
animals, and student gladiators can also be used to teach the dialogue 
Spectant , pugnant , and plaudunt can easily be dramatized. 
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3. Approach the following derivative chart in the usual way: 



ENGLISH WORD 



LATIN ROOT 



MEANING OF ENGLISH WORD 



Static 



stabit "will stand" 



still, s tan ding still 



homeostasis 



same as above 



a balance in the functions 
~6f a living thing 



cascade 



cadet "will fall" 



to fall down 



cadence 



same as above 



a falling voice, inflecti on 



mundane 



mundus. "world" 



wordly 



ultramundane 



same as above 



very worldly 



gladiolus 



gladio "j^Lth a sword" 



1 a flower with sword 
shaped pedals 



gladiate 



same as above 



sword shaped 



scutate 



scuto "with a shield" 



shield phaped 



Aquas cut um 



same as above 



a brand name of a raincoat 
meaning "Watershield" 



escutcheon 



same as above 



shield shaped, emblem 
with coat of arms 



bestial 



bestias "animals" 



animal -like, brute, savage * 



beatialize 



same as above 



to brutalize? 



pugnacious 



pugnant "fight" 



in a fighting mood* 



impugn 



pugnant "fight" 



to oppose, criticize, 
refute 



.applause 



plaudant- "applaud" 



clapping 



plausible 



same as above 



s e emingly ] val i d 



plaudit 



same as. above 



a 'compliment, an 
expression of praise 



Y 
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Lesson 19 

Objectives „ . . 

1. ■ To" introduce the reading and writing of tfie following Latin utterances: 



Circus "Maxirauis est. 

Romani in'Circo Maximo cursum spectant, 

Tubae sonant. * r 

\ 

Equi sunt, 

Currus est, • • * 

Auriga est, 

Equi cum iurigis intrant. ' * 

qui currere incipiunt, 

1 Maxima voce populi exclamant, "Volatel 

iVehementer contendunt. 

Celerrimus currus viacit,^ 

j Colosseum est*. 

Populi gladiatores spectant. 

\ Gladiatores 0 gladio et scuto pugnant 
I • 
iBeatias gladiatores pugnant. 

i Populi plaudunt. 



hi 



Activities 

1. Using appropriate 4 ; cue cards review orally all dialogue on the 
Circus Maximus and the Colosseum. 

2. Duplicate ^and distribute the following Fabella. Have pupils read 
it silently and respond to the questions in writing. Collect and 
correct the answers. \j 

/ 'or 

Have pupils read the Fabella aloud and answer the questions orally 
or in writing. Have pupils correct eacfr other's work. 



FABELDA 2 




Circus Makimus es-h Romcin i in 
Circo Mdxirno cursuirTspecfah-h 



D 



^ A/fa 

"Totbae sond n't" - 



IT r 



-777— , /Auriga est. 

^ Coft-us est- 



,F<^ui 5unt 





J/- N ^=^---F: * .pft^--** 




Eqwi currere incipiu 




Maximal voce, popu'h 
exc/otmetnf ,"Vokt+&r 

VoJcffe! 



Celerrimus 
curious vf'ncif. 




jail 



\ 



\ 



Colosseum es"i. . 

9 

Po^uli qlddid+oves 

Sjoec-faht . 



VIII 






Best/as <^/o»d iafores Jjugnari^ 





SladiaWes cfladio ei 



X 




RESPONDE LATINE: 
i 



1. Q\£i.d agunt Romani in Circo Maximo? 

2. Son an trie tubae? 

3* Intrantne equi cum aurigis? c . m 

U; Quid agunt equi? 

5. Quomodo populi exclamant? 

6. Quid exclamant? 

7. Quid* vincit? • 

•8. Quid agunt populi in Colosseo? „ 

9. Quomodo gladiatores pugria^t? 

10.. Quid pugnant gladiatores? 
i 

11/ In pictura X quid agunt populi? 
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Lesson 20 * 
Objectives 



, To practice the English derivatives and cognates presented in 

\ • -^lesson 18' x . 

2. To introduce background information pn *the gladiatorial shows 

Activities *' • . * 

W * 'n^ ; " 

!• . Show the picture of the Colosseum. Ask the pupils what they think went 

on hfere. Make tfeB following points: 

^ * 

• a, : One' of the most popular entertainments in all parfrs of the Roman 
world were the shows in which gladiators fccught each other, 

. ^ # 

b. The shows* were advertised on the walls of buildings. > 

r 

c» There were awnings made of canvas, supported bytropes and pulleys 
over part of the seating area. * - 

d. The games started with the blare of a trumpet.. Priests ^came 
out to perform a religious ceremony^ 

e. Then the gladiators entered in procession, paraded around the arena 
and saluted the presiding magistrate with the words Morituri te 

^ Salut amus I ( M We who are about to die salute you"). 

\ • * v 

f . The gladiators were usually slaves or condemned criminals who 
lived and trained in a barracks under the supervision of a 
professional trainer. * * 

g v (Radiators were armed in different ways. Some carried an oblong 
shield and *a short »sword. &ome ,had a round shield and a sword. 
Some had a helmet 'which was topped^ by an image of a fish.' Some were 
only lightly armed with a net and a three-pronged trident! Other 
types of gladiators fought with spears, on horseback, or from chariots. 

h. The combat ended with tfce death or surrender of one of the gladiators. 
* If a gladiator surrendered he had to appeal to the crowd for mercy. 

i. ^ l the crowd thought the gladiator should be spared they waved- 
handkerchiefs and extended the arm with the thumb turned down. 

f JLt they wanted the gladiator killed the thumb was turned upward J| 

j. Successful gladiators* were. gre^Jjfavorites of the people.' Sometimes 
* 4 o they received gifts of money. If ,a gladiator survived long enough., 

* or showed great skill and courage* he would receive *a wooden sword, 
which was a ^igh honor. The sword set him free from any obligation 'to 
fight again. ' ' ** ' 

\ k. Sometimes wild animals (boars, wolves, bulls, stags, or IjLons) 

were used in the combats". 4 

> * • . * % . r: 

1. JShe bull fights found today in Spanish speaking countries apd southern 
* France are survivals of the- gladiatorial contest. * * 

"ERIC <N ? te '" ;that ****** of^ianbs .down"aad" "thumbs up" is; the direct opposite of ' 

ancient usage.) ^Jx- .. - n*, 

* ' - : 2 . . ■-' D/_ 
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nu After discussing the above points, give a true-false quiz based, on the 
, above statements* • - 

; ' ' ' . ■ ^ • . * • x 

Duplicate and distribute the following voirdgame. Have pupils- work on 
it quketly. Help individual pupils as needed* ^ 

i ! - • > c - 
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W0RDGAMg«*8 v ' 



Mitilda the < Duck is "being followed by a lot <Jf derivatives and cognates. They 
need to be placed in sentences^ See if yo^ can heir* Mitilda* Latin roots are 
„ given in ^parenthesis tQ help, * 



homeostasis un d&n e . 



Id* 1 "*, 



1. The man's income ' remained 's,till or , (STABIT) 




or the "balance of nature ( STABIT) 



2, Sometimes people disturb^ 

3« Raindrops from the roof during- $ stormC CADET) 



K . The gentle 
(CADET) 

5- 1 



of °the country-western singer f g- voice pleased eveiyone 

_and_ -' • p epple know a great deal ab,out life(MUNDUS) 

6. A" flower with sword-shaped petals is the (GLADI.0) 



a l* Jn some ways any sharp object may /be described sis (GLADIO) 
8,. Objects shaped likfc a shield are (SOUTO) 



9* The good student ^received ft 



from the- teacher(PLAUDUNT) 

[ 

4 not 



10* "The stories, about little green men^in flying saucers do 
<many people(PLAUDUNT) * . - 



seem 



to 



11. The crowd gave Diana- Boss a great round o f * - ; 



(PLAUDUNT) 



12. Muhaminod Ali ma^ be described as _befpre' a boxing match(PUGNANT) 

13« In- on election one candidate often may ' j . t he other(PUGNANT) 

people by treating them so 



Ik. In some pla'ces governments 
badly(BESTIAS). 

15 ♦ A ; savage, animal-like person may be described' as 

16. The krt.ight had a n V on his armor ( SCUTO) 



' (BESTIAS) 



17. A brand of raincoats made in Great Britain is' 



(SCOTO) 
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Lesson 2l * ♦ 

i 

Objectives ' 

1. To review the terms ablative case and the use of the ablative with prepositions 

2. Tcf introduce tShe ablative of means 

« 

Activities 

1. Have the pupils echo each of the following utterances as you demonstrate with ... 
the *cue card of the discobolus 



Discobolus e^st^in mensa. 
Discobolus est cum puera. 
Discobolus est sine puero. 
Discobolus est ^fn angulo. 
Discobolus est cum puella. 
Discobolus est pine puella. 
Discobolus est in sella. 
Discobolus est in manu. 
Discobolus est in mapibus* 



/ 



X 

2. , Ask the pupils to explain the following terms : / 
^ ablative case / 
preposition 
casus ablativus 
* praepositio , 

3* Using appropriate cue cards or dramatization have the pupils echo the 
following utterances 



Magna voce athleta exclamat. 
Magna voce puer exclamat. 
Magna voce puella exclamat ♦ 



Magna voce magister exclamat. * 
Magister jaculum manibus tenet • 
Puer Jaculum manibus .tenet ♦ 
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Puella Jaculum manibus tenet. 
Magister jaculum manu tenet* 
Puer jaculum manu tenet. 
Puella jaculum manu tenet. \ 
Magister- pondera manibus portat, 
Puer pondera manibus portat. 
Oleo corpus fulget. 
Oleo manus fulget . 
bleo jaculum fulget. 



Gladio pugnant. 
Scuto pugnant. 
Manibus pugnant. 
Cursu contendit. 
Manu contendit. 
Oleo. contendit. 



U. Point out to the pupils Uhat the^ ablative case is used without a preposition 
tb indicate how .sometEira- is done or by means of which something happens. 
. This use of the ablative \case is called the ablative of means. Put the 
utterances from Activity No. 3 on the board and invite pupils^to locate .the 
ablative of means in each utterance. 



5. 



Put the utterances from Activity No. 1 on the board and invite pupils to 
underline all prepositions once and all ablative case forms twice. 



6. Invite pupils to illustrate each* utterance from the w board with stick figures, 
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Lesson 22 (Uhrt Review) 
Objectives v 

1. To review Latin utterances taught" in this Unit 

2. To review English derivatives and cognates presented 

3. To review forms and uses of the-* ablative case t 

U, To* review information on Greco-Roman sports presented in this unit • a 

Activities * . ; - ♦ \ 

Praenotandum: Because of the length of this Unit more than one class, period will 
* » * * 

probably be needed for review purposes, - The dumber bf periods spent pn review vi:u>>. 

*' 

vary from class to class. In general it is suggested t^af about 1/k 'of eTach- review . 

period be spent on review of Latin, utterances , 1/k qn English derivatives and cognates, 

« 

1/U on the ablative case, and 1/U on cultural information, until all material in. the 
Unit has been covered. > 

' * 

1. Ufcing the visual cue cards review Latin dialogue orally in the usual fashion* 

The dialogue may'then be put on the board and copied by the pupils or gi^en.to • 

* - * 

them. * • - 1 • •> 

* • i 

2. Have pupils construct sentences using each derivative or cognate contained in # 

• ** * * 

" their derivative lists that should have been copied in their notebooks. 

* 

While this is "being. done help individual pupils as riecessary. 

— * * , 

3. Have pupils find and underline examples of the ablative case, the ablative of means 

and prepositions with the ablative from the Latin dialogue copied. ' Help individual 

•pupils as necessary. ^ . • * 

k. Have* pupils write brief descriptions of some •(and eventually all), of the 

* 

following subjects: / 



the Olympia Games wrestling ' 

the discus throw - boding ^ . 

jumpinig Roman chariot raping 

the javelin throw gladiatorial shows 
racing * ' *» 
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Compose true/false questions on these topic% based on material presented in the Unit 
and'haw pupils work through these questions. 
With either activity, assist individual pupils as necessary. 
5. Finish or punctuate the review with the choral singing of Mens sana in 
y corpore sano and Quamdiu stabit . 




Lesson 23 (Unit Review) 



Objective 

Tb. evaluate pupil mastery of material covered in this Unit 
* Activities^ 

Distribute the following test and have pupils work on it during the class period. 
When you have corrected* the test return it to the pupils and go over it question 
by question as -necessary. Questions may be added to the following test in 4 ^ 
accordance with the emphasis placed on certain sections of the Unit by the 
teacher. 
Examen Latinum 

Nomen me urn est i 

I **Elige responsum correctum: 

a. Philippus jaculum tenet 

b. Discobolus discum manibus habet 
Discus est in terra. 



a. Tubae sonant 

b. Populi plaudunt 

c. Philippus currit 




a. Philippus celerrime currit. 

b. Equi sunt. , 
Corpus oleo fulget. 
Magna cum cura jaculum emittit. 




a. Pondera port at ut lonfius salire possit. 

b. Gladiatores gladio et scuto pugnant , * 
c\ Ponderosus sunerat. 



^i^zJ^ii^^ bi Equi sunt 




a. ' Plril£ppus # cursu cum aliis conteridit 
Equi sunt 

c. Discus per aera volat % r - 
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6. av verum 
*b # falsum 



T. 



a. verum 

b. falsum 



8. a. verum 
"b. falsum 

9» a. verum 
b. falsum 



£For questions 6-10* the pupils indicate whether a 
statement is true or false while the teacher says the 
statement while showing appropriate cue cardj * 

[Athleta ponderosus et potens est} 
(jtomani spectant] 

j&axima voce populi exclamant, "Volate^ 
^Duo pondera manibus portatj 



10. 



a* verum 
b. falstim 



. {fcorpus oleo fulge^ 
II Pone lineam sub formas casts ablativi: 

11. Discus est in horto. 

12. Discus est cum puero. 

i 

13. Oleo corpus fulget. 

1**. Magister jaculum manu tenet. 
.15. _Gladiatores gladio et. scuto pugnant. 



III Fini sentential verbis etptis: 



sanitarium 
superhuman 
corpulent 
manicure 
curative 
corpuscle 
altimeter 
arenaceous 




16. A fat person may be described as 
1T» Rest and sunshine have "great 



t 



jpowers. 



18. The Bionic Woman has powers that *pther*people do not v possessj, in some ways she 
is^ ; - 

19* A little red or white cell that' is found in human blood is called a ; j 



20. People may rest at a z 

x • ■ 

21. A device foxv determining* elevation is an 

22. The surface ojf Mafcs may be described as__ 



-/ 
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23. A treatment of the fingernails and hands is called a i ; . 

iy Responde quaestionibus I 

2l*. What^ere some of the rules for wrestling in ancient times? 

& ' • <■ 

25. How was ancient boxing different from our own? 

26* Tell the story behind the term "marathon" in your own words* 

27* True or false: Bull fights in Spanish speaking countries date back to the 

ancient Roman gladiatorial combats. ' 

28. What is the meaning in English of the famous maxim "Mens sana in corpore sano? 

■* 

29. Did women* participate in ancient wrestling? 

30. If you could be present at a Roman circus would you rather be a spectator, 
a charioteer, a horse, or the chief official who started the race? Why? 

j 



\ 
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EVALUATION FORM for CURRICULUM PUBLICATIONS 
(Form FL 7S) 

TO THE TEACHER: 

In order to make sure that possible future editions 
of this publication* are of maximum usefulness to you, your 
suggestions for its improvement would be appreciated^" Please 
fill out this Evaluation Form (or facsimile) after you have 
used the publication long enough to form a judgment about] it. 
Please send the. Evaluation ,Form, to : 

Dr. Rudolph Masciantonio 

Ass't, Director of, Foreign Language Education 
,The School District of Phi^adelpfiia 
21st and Parkway 
Philadelphia, PA 19103 

►Thank you very much £or your help. Please note that student 
reaction where appropriate is also very welcome. 1 



Name of Publication 



How has this publication helped you in your instructional 
program? - > 



What aspects did you find most helpful? 

1 / " " 



In what ways could this publication be made more helpful? 

r V ■ : ■ 

. ; ; J — 

; . . ^ * — 

Did you notice any errors (typographical or otherwise)? If 
so, please list. - 



What<&materials related %o this publica-frion would you like to 
see made available to you? 1 



f - 



7— : 

Your Name (Optional) V Date . 
School * _ * ' < Subdistrict 

Form "PL 7S - Evaluation Form for Curriculum Publications 
Division of Foreign Language Education; Phila. School District 



5- 



(66) 



VISUAL CUES TO ACCOMPANY 



GRECO- ROMAN SPORTS ANP GAMES 



Notandum: It is .suggested that the Visual Cues which follow be removed 
from the book carefully and mounted for classroom use. Some teachers find 
it convenient to vrite the appropriate Latin dialogue on the reverse 
side of each cue card 'for ready teacher reference: Teachers may also want to 
have pupils color in the cue cards for better visibility. \ 
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